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ABSTRACT

This research was motivated by a lack of attention to teaching Japanese pronunciation
in Indonesia, resulting in learners' soft Japanese pronunciation skills. This issue affected
not only oral communication but also written communication. A concrete example is
most visible when Japanese learners in Indonesia often ignore long sounds and double
sounds in Japanese. This study will examine four VASM methods. Each is often applied
to improve Japanese pronunciation. The four methods include Verbo Tonal, Audio
Lingual, Shadowing, and Minimal Pair. This study aims to determine the effectiveness
of using the VASM model in mastering Japanese pronunciation. The sample in this
study was 17 students of the Department of Japanese Language Education, Universitas
Muhammadiyah Yogyakarta. This study used a quasi-experimental method in which
the sample was given seven treatments. The data collection technique uses a discourse
reading test in which there are Japanese pronunciation sounds that the researcher
wants to examine. The tests helped to determine the change that occurred before and
after treatment using the VASM model.

Keywords: Japanese pronunciation, Learning Model, VASM
INTRODUCTION
Currently, many Japanese learners still cannot pronounce Japanese vocabulary well. A

study at the BLCI Foreign Language Institute revealed seven categories of challenging
Japanese pronunciation sounds. These sounds include long vowels, double
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consonants, semi-vowel sounds, consonant sounds TSU, and differentiating line
sounds SA and SHA, JA, and ZA due to differences in sounds between Indonesian and
Japanese, making it difficult for Indonesian learners to master them. In addition, the
influence of regional languages is one of the factors that inhibit Japanese
pronunciation skills for learners in Indonesia. It will result in productive abilities,
including speaking and writing skills such as communication and correspondence with
fellow Japanese language learners and native speakers (Wahyuni, 2010).

With these problems, many studies related to various learning methods to
improve or improve the pronunciation of foreign languages, especially Japanese,
(Hernawati, 2018; Najoan, 2019; pariadi et al., 2019; Pratiwi et al., 2016; Wahyuni &
Indraswari, 2022). The oral drill method, audio-lingual, and shadowing are often used.
From these studies, the oral drill method, audio-lingual, and shadowing have proven
effective in improving speaking skills. Therefore, the researcher wants to try out four
learning methods; each has proven effective in improving pronunciation skills. Some
of them are Ummah (2016) with Audio Lingual Method research, Nurul Priska (2019)
with Shadowing research, Nur and Rahman (2018) with Minimal Pair research, and
Kimura (2020) with Verbo Tonal Method research. The four methods have the output
of speaking and listening skills. Four methods used in this study include the VT method,
audio-lingual, shadowing, and minimal pair. To facilitate the mention of the learning
method, the researcher abbreviated it as VASM. The VASM model aims to improve
Japanese pronunciation skills. This study is also to determine the level of effectiveness
of the VASM model.

The scope presented in this study includes only seven materials from the
pronunciation category, which are considered difficult for learners. The seven
categories include long vowels, double consonants, semi-vowel sounds, TSU
consonants, nasal sounds, differences in the sounds of the SA and SHA lines, and
differences in the sounds of the ZA and JA lines.

BACKGROUND

Some previous studies regarding learning techniques in improving pronunciation skills
also underlie researchers using the VASM model to learn Japanese pronunciation.

In pronunciation training for Japanese language learners using the Verbo Tonal
method with research samples of postgraduate exchange students who experienced
problems in differentiating the pronunciation of JA/ZA, TSU, and NA/RA, as well as
children with cochlear implants, it was discovered that the human hearing system
(brain) can understand and pronounce something from what he hears. In other words,
when someone cannot hear well, they cannot speak well. Providing correct feedback
affects the level of accuracy of what is heard. By utilizing the various human senses,
understanding and mastery in learning will increase (ARFTEEE, 2020).

Research on improving reading ability through the Audio Lingual Method in
Indonesian language learning at SDN 02 Rimbo Pengadang shows that the Audio
Lingual Method improves reading ability and enhances the learning process in the
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classroom (Yulizah, 2020). MS Ummah also stated that the application of the Audio
Lingual method in learning English speaking was considered appropriate because
there was a lot of practice and repetition (MS, 2016).

In research regarding the use of the Shadowing technique on Japanese
Speaking skills for 30 Middle School students at the UPI Bandung Pilot Laboratory, it
can be seen that there is a significant difference in ability between before and after the
use of the Shadowing Technique on the learning outcomes of Japanese speaking skills.
In other words, this technique effectively improves your ability to speak Japanese. From
the results of the questionnaire analysis, it is known that almost all students responded
positively to the use of the Shadowing Technique in learning to speak (Nurulpriska,
2019). As research subjects, student surveys regarding shadowing training were also
conducted on undergraduate and postgraduate students. In this study, the sample was
given individual training using shadowing techniques to determine the changes that
occurred and their results. The results of this research show positive changes from
week to week after being given training using the shadowing technique (AFf5&F,

2014).

In classroom action research on students of SMP Negeri 2 Pontianak class VI
F, as many as 35 students aimed to improve their English pronunciation skills using the
minimum pair drill technique; it was found that the average score for students' abilities
in the first cycle was 62.42 with information "good" but not yet satisfactory. The
research was carried out in the second cycle with an average score of 81.86 with the
description "excellent” and satisfactory. For this reason, this research concludes that
giving minimum pair drills to students at SMP Negeri 2 Pontianak class VIII can
improve their English pronunciation skills (Isnani et al., 2016).

The previous research mentioned above shows that the minimal pair technique
is one of the learning techniques for improving speaking and pronunciation skills,
especially in foreign language learning.

From the research described above, pronunciation errors can be corrected
using Verbo Tonal, Audio Lingual, Shadowing, and Minimal Pair learning methods and
techniques, especially for foreign language students. This is proven by research results,
which state the effectiveness and positive results of applying these techniques and
methods. However, there has yet to be research regarding developing a Japanese
pronunciation teaching model for Indonesian students. In this study, researchers want
to examine several methods and techniques for teaching foreign language
pronunciation that are applied simultaneously. By combining these research methods
and techniques, we can better understand Japanese pronunciation. For this reason,
researchers developed the VASM model, namely the Verbo tonal method, Audio
Lingual method, Shadowing, and minimal pair to provide more awareness of sound
beats, hearing, and pronunciation and evaluations contained in visuals.

METHODOLOGY
This study used a quantitative method with a quasi-experimental research design by
testing the VASM model through treatment. Before giving the treatment, a pre-test
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was given. After the treatment, a post-test would determine the difference in abilities
before and after the treatment. The treatments were given seven times, with each
meeting given different treatment materials according to the scope of the study, such
as long vowels, double consonants, semi-vowel sounds, TSU sounds, nasal sounds, the
difference in the sound of the SA and SHA lines, as well as the difference in the sound
of the ZA and JA lines.

The sample in this study was the Department of Japanese Language Education
students who did not yet have N5 skills. The number of samples in this study was 17
students. The N5 capability in the JLPT (Japanese language proficiency test) is the
earliest of all existing JLPT capabilities. At this level, students can understand Japanese
in everyday life. They can also read and understand simple expressions related to
everyday life written in basic Hiragana, Katakana, and Kanji. The sampling technique
used was purposive, taking research samples based on the considerations of the
researcher with the intent or purpose justified scientifically (Sutedi, 2009). Choosing a
sample without level N5 is because, at the early level, learning has not been much
influenced by various Japanese vocabulary. In addition, if students get used to
pronouncing correctly and adequately at the initial level, it is also believed to reduce
the chances of making mistakes at the next level.

Test

The research uses a simple discourse reading test. The test vocabulary is selected
according to the research's scope: long vowels, double consonants, semi-vowel
sounds, TSU sounds, nasal sounds, differences between SA and SHA line sounds, and
differences between ZA and JA line sounds.

The steps for giving, assessing, and analyzing test data in this study are as follows.

1. Recording vocabulary from the handbook used by the sample, equivalent to

Japanese N5 ability.

Choosing a vocabulary that fits the scope of this research.

Creating a discourse that will be used for data collection and data analysis.

Asking for expert judgment to determine the feasibility of using the discourse.

Giving a test to the sample using the sample reading the discourse provided and

then recording it through Microsoft Teams.

Collecting data in the form of a reading test.

7. Assessing the sample's ability in terms of Japanese pronunciation with the results
of the discourse reading test. Two people conducted the assessment: one native
speaker and one non-native speaker who knows Japanese pronunciation. The
results of the two appraisers will be taken as the average value. Then the results
will go into data processing. The scoring method on the test is by giving one point
for each syllable that can be pronounced correctly and zero points for each syllable
that is not pronounced correctly.

8. Performing effectiveness test data processing with statistical formulas.

9. Analyzing vocabulary as the findings of this study.

vk W

o
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Table 1. Vocabulary assessed in Pre-test

No H»7aY-— EES
1T R Zob% hxrzs ER SRS A EwHIiZw )
2 RE Wwo L xic ¥oXTA KLwoXAh HoT D Ld o7
3 WHE Zobe D xZH ER S TAUP K EwHiTw )
4 AT » ¥ ¥ AT HAL®w D Vo L kI ¥oXTA TAL® vavvevy
5 FAIT - V¥ AT »E < CAL® L3 KLw oA TARA
6 v 72D LAH¥D BHobolz D® 7z OhnE L
7 v DATZY CAL<% TAE TAULRK IAhA
Table 2. Vocabulary graded in Post-test
No #7aY— EE3
1T RH D x> AR ¥wilcw) 7Zolw bowbh &
2 = Wwo L kIZ oI TA 2o T vavvevy =D Loz
3 WH Zobw U RN TAU L EwHicw >
4 HiT-vxfT HALwS Wwo L ki ¥oXTA TAL® vavvyvys
5 FIT - V¥ AT "z <L CALC% L IZCw o 5RA TANA
6 b4 2D LAtED Hohotz D Fz o L7z
7 v CAL=® TAE Le LA TAULR L EY RN
HALGD > Lok ETh :-‘Jijw
Vi) ﬁ ﬁ W EAﬁgibto%:ﬁ\f %AL@
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Figure 1. Pre-test and Post-test discourse
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Due to the COVID-19 pandemic, and learning is mainly conducted online, this research
was conducted online through Microsoft Teams. Apart from that, giving a reading test
was also done online through Microsoft Teams so that Microsoft Teams' recordings
would become one of the sources for obtaining research data.

Treatment

The treatment activity in this study was to provide pronunciation exercises using the
VASM model. The research was carried out online. The treatment was carried out seven
times. Each treatment is filled with different materials. The first meeting was filled with
learning long vowel sounds; the second meeting was filled with learning double
consonant sounds; the third meeting was filled with learning semi-vowel sounds; the
fourth meeting was filled with learning TSU consonants, the fifth meeting was filled
with nasal consonants, the sixth meeting was filled with learning sound differences SA
and SHA lines, the seventh meeting is filled with learning the differences in the sounds
of JA and ZA lines. The treatment flow in this research begins with providing material
about learning theory for each meeting theme, then continues with training with four
methods, starting from the VT method, continuing with the Audio-Lingual method,
then shadowing, and ending with Minimal Pair. In the VT method, the sample is trained
to be sensitive to word sound beats; in the Audio Lingual and Shadowing Techniques,
the sample practices pronunciation after listening to the audio; in Minimal Pair, the
sample chooses one of two-word choices that match the audio.

In this study, the instruments used were a pre-test and a post-test. The
instrument in this study, the data processing technique used was a discourse reading
test. The data processing technique used a comparative statistical formula. Sutedi
(2009, p. 228) stated that data processing using comparative statistics aims to
determine whether there is a difference between two or more variables and the
significance of the differences.

FINDINGS AND DISCUSSION
Test

After conducting the pre-test and post-test, the researchers obtained the following
results. "X" is the post-test result, while "Y" is the pre-test result. The X standard
deviation from data processing was 0.47, while the Y standard deviation was 0.64. After
that, the standard error of the mean and variable X was calculated, and from variable
Y, we obtained a standard error of X of 0.24, while the standard error of Y was 0.16.

Then, to find the standard error of the difference in the means of Variable X and
Y, the standard error between X and Y is 0.28, and the calculated T is 6.1. The degree
of freedom in this study was 21. Therefore t_tab at the 1% significance level was 2.83,
and t_tab at the 5% significance level in the table was 2.08.
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With the above value indicating that t_count is greater than t_table (at a
significance level of 5% or 1%), HK is accepted. This result revealed a significant
difference between variables X and Y. In other words, using the VASM model is
effective in learning Japanese Pronunciation.

Pre-test

The pretest is given as a discourse, which the samples will then read. Thirty-five
vocabularies will be assessed, consisting of five vocabularies on long vowel sounds,
five vocabularies on double consonant sounds, five vocabularies on semi-vowel
sounds, five vocabularies on TSU sounds, five vocabularies on nasal sounds, five
vocabulary words on the differences between the sounds of lines SA and SHA, five
vocabulary words on the differences between the sounds of lines ZA and JA.

PRE-TEST RESULT

i 1 r ‘
B easy | ™| meowm l\olmoun%

Figure 2. Diagram of the Result of Pre-test Vocabulary Analysis

After a pre-test and assessment by native and non-native evaluators, it was
found that the samples could pronounce the vocabulary correctly without any difficulty
in 23% of the vocabulary tested. Most of the samples could not pronounce the
vocabulary correctly in as many as 13% of the vocabulary tested. Meanwhile, of the
64% of the vocabulary tested, some samples could pronounce it, but others could not.
The vocabulary level at this percentage has a medium difficulty in correct
pronunciation.

The following is a list of tested vocabulary that is considered easy to pronounce
correctly by the sample in the pre-test.

Table 3. Vocabulary that is easy to pronounce without any difficulty by the sample in
the pre-test.

Non-native Evaluator Native Evaluator
Words Percentage Words Percentage
Zo9bw 100% 7D 100%
¥rol 100% DAY 100%
AL 100%
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ICLw o 5A 100%
7D 100%
LAtD 100%
DATZY 100%

From the assessment results carried out by two native and non-native evaluators, they
agree with the similarity of vocabulary, which is considered easy for the sample to
pronounce correctly without any difficulties. The vocabulary is, %2> and oA 7Y . &>
is @ pronunciation test question in the TSU consonant pronunciation category. At the
same time, ® A 72 Y is a pronunciation test question in pronunciation of nasal sounds.
This case could be because these two vocabularies are often used and encountered in
learning Japanese and daily life.

While the vocabulary that is difficult to pronounce correctly by almost all samples can
be seen in the following table.

Table 4. Vocabulary challenging to pronounce by the sample in Pre-test.

Non-native Evaluator Native Evaluator
Words Percentage Words Percentage
D xZ9 6 % DxZ9 6%
RN 24% XoXTA 29%
o3 TA 24% XwIHICw ) 35%
onE Lk 41% D7z 41%
Wwo Lok 47% Wwo Lok 47%
vavvvys 47% ZH9bw 53%
ER R 53%
I w o XA 53%
vavvevy 53%

From the assessment results of two native and non-native evaluators, they
agree with the similarity of vocabulary, which is considered very difficult to pronounce
correctly by the sample. The vocabularies are » x 25 and &w» 5 icw 5, which are

pronunciation test questions in the category of pronouncing long vowels, & > x<TA,
and v L x which are pronunciation test questions in the category of pronouncing
multiple consonants, and + =2 v v~ 2" which are pronunciation test questions in the

category of pronouncing line difference sounds between SA and SHA. In the
vocabulary of » x £ 5 the whole sample, there is only one sample who can pronounce

it correctly. Almost all of the samples pronounced the word v x 2 5 to b x 5 C in the

ears of non-native evaluators. This case could be due to the influence of the vocabulary
b x 5 v, which is often used by the samples in everyday life and learning situations,

resulting in the generalization of the pronunciation of the long sound. Meanwhile, the
native evaluator thinks that an inappropriate accent makes a sound » x 2 5 not as

good as it should be. In vocabulary €» 5 ic» 5, both native and non-native evaluators
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judged the same thing, namely that the samples could not pronounce both places of
long vowel sounds in the vocabulary of &» 5 ic®w 5. Almost all samples pronounce &

» 5w, For native evaluators, this is because the sample is less precise in sounding
the vocabulary accent. This case is similar to the vocabulary v x = 5 case. The sample

tends to pronounce long vowels at the beginning of a syllable. It tends to be
challenging to pronounce long vowels at the end of a syllable. This case could be
because many Japanese vocabularies known to the sample have long vowels at the
beginning. Syllables. Forexample 77—, ¥2—x, 185 L. ¥®35,< % ¥ etc. Meanwhile,
when viewed from the Japanese accent, the long vowel at the beginning mostly has a
high accent sound, and the long vowel sound at the end of the syllable has a low
accent sound. This case indicates that high accent sounds are heard more clearly than
soft accent sounds in the ear of the sample.

Another thing is the case with vocabulary & - & TA. Most of the samples

pronounce, namely, by pronouncing the long sound in the syllable section after the
double consonant. According to native evaluators, this is due to the lack of precise
accents spoken by the sample. Meanwhile, native evaluators argue that this happens
because the sample is too focused or careful on weak pronunciation, in this case, the
double consonant which causes the loss of the double sound and the birth of a long
vowel sound can be a nearby word. double consonants and SHA line sounds make the
level of difficulty faced by the sample multiplied. Therefore, the sample tends to be
easy to eliminate double consonant sounds compared to the pronunciation of sounds
on the SHA line.

In the vocabulary of + =2 v v~ 2, almost all of the samples pronounce v v v~
7. This case happens because, outside of learning Japanese, this vocabulary is often

pronounced in everyday life. In Indonesian conversation, the pronunciation of SA and
SHA does not have different meanings. In everyday life, people in Indonesia often
consider the sounds of SA and SHA to be the same.

Post-test

Pre-test and post-test are given in the same form of discourse. However, there are
several different vocabularies in the assessment. There are as many as 35 vocabularies
that will be assessed consisting of five vocabularies on long vowels, five vocabularies
on double consonant sounds, five vocabularies on semi-vowel sounds, five
vocabularies on TSU sounds, five vocabularies on nasal sounds, five vocabularies on
different SA line sounds and SHA, five vocabularies on and differences in the sounds
of the ZA and JA lines.
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POST-TEST RESULT

B EASY -!MEDIUM ¥ IDIFFICULT

Figure 3. Diagram of the Results of the Post-test Vocabulary Analysis

After conducting the test and assessment by native and non-native evaluators,
it was found that 72% of the vocabulary tested, the samples could pronounce the
vocabulary correctly without any difficulties. Some samples could pronounce as many
as 17% of the vocabulary tested, but others could not. Meanwhile, most of the samples
could not pronounce the vocabulary tested correctly, as many as 11% of the
vocabulary tested, even though they had gone through the treatment process. The
vocabulary level at this percentage can be said to have a difficulty level that is very
difficult to pronounce correctly and difficult to repair even though it has been through
treatment activities.

However, even so, it can be seen from the diagram above that there is an
evident change between the test results in the pre-test and post-test. The vocabulary
level considered easy before treatment is at 23% in the pre-test, increasing to 72%.
This case indicates pronunciation sounds that the samples can improve after going
through the practice using the VASM model. Furthermore, there was a decrease in
vocabulary that was considered problematic by the samples, which was 23% in the
pre-test to 11% in the post-test. However, it can be seen that there are still types of
pronunciation that are difficult to improve by the samples even though they have done
pronunciation exercises with the VASM model.

The following is a list of tested vocabulary that is considered easy to pronounce
correctly by the sample in the post-test.

Table 5. Vocabulary that is easy to pronounce without difficulty by the sample in
Post-test.

Evaluator non-native Evaluator native
Words Percentage Words Percentage
Honh L 100% Honh L 100%
Wo Lok 100% Wo L X 100%
o T 100% o T 100%
vavvvys 100% vavvyv s 100%
Zob 100% Zob% 100%
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ERR i 100% DxZH 100%

ALK 100% ¥roe 100%
FAL® I 100% A% K 100%
Wo Lok 100%
¥oXTA 100%
TAL® 100%
%E L 100%

From the results of the evaluation above, it can be seen that both native and
non-native evaluators almost have similarities in assessing the tests given. There were
29 b+ and 3 5 i L are pronunciation test questions in the category of
pronunciation of long vowels, \»5 L x,22> T and + = v v~ 2 which are pronunciation
test questions in the category of pronunciation of double consonants, ¥ x £ 5 and %
X 9 & which are pronunciation test questions in the category pronunciation of semi-
vowel sounds, and % A U*% < which is a pronunciation test question in the category of
pronunciation of Nasal sounds. The exciting thing from the results of this assessment
is that there are three of the five vocabularies that are a matter of pronunciation test
in the category of pronunciation of double consonants that can be pronounced
correctly by the sample. This case indicates that with the VASM model, the difficulty of
pronouncing double consonants can be overcome. In other words, samples tend to be
easier to correct duplicate sounds compared to other pronunciation sounds.

Table 6. Vocabulary challenging to pronounce by the sample in Post-test.

Non-native Evaluator Native Evaluator
Words Percentage Words Percentage
D xZ9 20% 7oL 60%
DDT\ 40% 72D Lo 60%
o Lk 40% D7z 60%
72D LW 60% ot L 60%

From the assessment results of two native and non-native evaluators, they
agree with the similarity of vocabulary, which is considered very difficult to pronounce
correctly by the sample even though they have gone through pronunciation exercises.
The vocabulary of 7z @ L \» is a pronunciation test question in the category of
pronouncing long vowels, and the vocabulary of 2% 7z \» which is a pronunciation test
question in the category of TSU consonant pronunciation. An interesting thing
happened in the case of vocabulary b x 5. One of the evaluators stated that the
sample could not correctly pronounce this vocabulary. Although other evaluators did
not list the vocabulary v x = 5 as the most challenging vocabulary, some notes must

be paid to this vocabulary. The note is that the accent sounded less precise to raise
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doubts about the correct pronunciation of the vocabulary v x £ 5. This case means

that the assessments in the pre-test and post-test showed almost no changes in
pronunciation that occurred. This case indicates the need for special training on the
long sound at the end of the syllable. Because the sample may say the same thing with
vocabulary with the same structure as the word v x ¢ 5, this also happens to the

vocabulary 7zo L. This case proves that the long sound at the end of the word is

complicated to pronounce and correct by the sample.
The results of this post-test also found that the vocabulary 2@ 7 v and 2221 %

L 7= was complex for the sample to pronounce. This case indicates that the TSU

consonants at the beginning of the word are more difficult to pronounce than the TSU
consonants in the middle or at the end. Almost all samples who pronounce the words
2® 7\ and 2221 ¥ L7 tend to pronounce F® 7\ and 0 L7z, This case is
because there are no double consonant sounds in Indonesian vocabulary at the
beginning of the word. Knock / Mora in Indonesian and Japanese also have differences.
For example, in the vocabulary "NATSU", the Indonesian moras are "Nat" and "Su". In
contrast, in Japanese, the moras are "Na" and "TSU". This case is why TSU sounds in
the middle and at the end of words can be pronounced correctly. Meanwhile, the initial
TSU consonant sound becomes challenging to pronounce because there is no previous
help syllable. It takes unique practice so that the sample can pronounce the TSU
consonants at the beginning of the word well.

CONCLUSION

From statistical calculations, the VASM model is effective in improving Japanese
pronunciation, which includes seven categories, including long vowel sounds, double
consonants, semi-vowel sounds, TSU sounds, nasal sounds, differences in SA and SHA
line sounds, and differences between ZA and JA line sounds.

The test analysis results show that double consonant sounds are easy to repair. This
case can be proven by the appearance of double consonants in the most challenging
pronunciation category in the pre-test and the absence of double consonants in the
most challenging pronunciation category in the post-test.

Semi-vowel sounds, nasal sounds, differences in sounds in the SA and SHA lines,
and differences in sounds in the ZA and JA lines are pronunciation sounds that are
easy to correct. The TSU consonant sound at the beginning of the syllable is more
challenging to correct than the TSU consonant sound at the following syllable. » x

5 is the most challenging vocabulary to improve in this study. The strong influence of

the mother tongue is the biggest obstacle in pronouncing Japanese correctly. Long
sounds at the end of syllables are complicated to correct by the sample.

Al-Azkiyaa — International Journal of Language and Education (Vol. 2, Issue 2) DOI: _https://doi.org/10.33102/alazkiyaa74


https://doi.org/10.33102/jcicom.vol1no2.28

118

REFERENCES

Hernawati, H. (2018). Analisis persepsi terhadap bunyi frikatifbahasa Jepang [s, z, ¢, Z]
pada pembelajar bahasa Jepang yang berbahasa ibu bahasa Jawa. In Japanese
Research  on  Linguistics,  Literature, —and  Culture, 1(1), 16-27.
https://doi.org/10.33633/jr.v1i1.2141

Isnani, Supardi, I, & Arifin, Z. (2016). Improving students’ pronunciation by using
minimal pairs drill in junior high school. Jurnal Pendidikan dan Pembelajaran
Untan, 5(10), 1-11.

MS, S. S. U. (2016). Penerapan metode ALM (Audio Lingual Method) dalam
pembelajaran speaking English di SMP Islam An-Nidhomiyah Pamekasan. Nuansa,
13(1), 108-130.

Najoan, F. R. (2019). Pola lafal bunyi khusus bahasa Jepang pada tuturan pembelajar
bahasa Jepang di Indonesia. Journal of Japanese Language Education & Lingistics,
3(2), 129-145. https://doi.org/10.18196/jjlel.3227

Nurulpriska, S. (2019). Efektivitas penggunaan teknik shadowing terhadap keterampilan
berbicara bahasa Jepang Universitas Pendidikan Indonesia. [S1 Thesis, Universitas
Pendidikan Indonesia]. http://repository.upi.edu/id/eprint/34867

Pariadi, Ni Komang, Sudipa, | Nengah, & Puspani, Ida Ayu Made. (2019). Analisis
kesalahan pelafalan bahasa Jepang mahasiswa manajemen perhotelan Universitas
Dhyana Pura. In Litera Jurnal Bahasa Dan Sastra, 5, 44.

Pratiwi, R. E., Dahidi, A., & Haristiani, N. (2016). Analisis kesalahan pelafalan huruf
konsonan Tsu dalam bahasa Jepang terhadap penutur bahasa Indonesia. In
JAPANEDU: Jurnal Pendidikan dan Pengajaran Bahasa Jepang, 1(2), 135.
https://doi.org/10.17509/japanedu.v1i2.3294

Sutedi, D. (2009). Penelitian pendidikan bahasa Jepang (1st ed.). Humaniora.

Wahyuni, Y. (2010). Analisis kesulitan dalam menyimak kosakata bahasa Jepang melalui
teknik dikte pada siswa kursus BLCI. The International Seminar in the Japanese
Language Learning and the Japanese Education Research.

Wahyuni, Y., & Indraswari, T. I. (2022). The effectiveness of the minimal pairs technique
in learning Japanese pronunciation. In Journal of Japanese Language Education

and Linguistics, 6(1), PRESS. https://doi.org/10.18196/jjlel.v6i1.13879

Yulizah, Y. (2020). Peningkatkan kemampuan membaca melalui metode audio-lingual

Al-Azkiyaa — International Journal of Language and Education (Vol. 2, Issue 2) DOI: _https://doi.org/10.33102/alazkiyaa74



https://doi.org/10.33102/jcicom.vol1no2.28

119

pada pembelajaran bahasa Indonesia di SDN 02 Rimbo Pengadang. Disastra:
Jurnal  Pendidikan  Bahasa Dan Sastra Indonesia, 2(2), 116-132.
https://doi.org/10.29300/disastra.v2i2.2977

RHFET. 2014). + % F—A ¥ 7 HEEEANIC 51 2 ¥HEOEROLE. 747 3
w7 Py N —X - Vv —F )N, 6, 57-65.

AR (2020). VT R X 2 HARGEAEHE O 588 - F&IE. Journal of Research
in Teaching Japanese Language, 31-70.

Al-Azkiyaa — International Journal of Language and Education (Vol. 2, Issue 2) DOI: _https://doi.org/10.33102/alazkiyaa74



https://doi.org/10.33102/jcicom.vol1no2.28

